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Five years ago, Stanford University educator Sam Wineburg 
published the book Why Learn History (When It's Already on 
Your Phone). We live at a time, he wrote, ‘where changes 
in how information is created and disseminated outpaces 
our ability to keep up’.1 To respond effectively, Wineburg 
urged History teachers to abandon traditional teaching 
methodologies, where students memorise and regurgitate 
names, dates, facts, and places for a test, and instead teach 
youngsters the digital-age skills of historical inquiry, 
critical thinking, media analysis and fake news detection.

Writing that book today, Wineburg might be tempted to 
retitle it ‘Why Learn History (When AI Can Do It For You)’. 
Following the emergence of ChatGPT and other generative 
artificial intelligence (AI) tools, the issues and complexities 
of online information and history learning have been 
moved to an entirely new, uncharted arena. What history 
content should teachers teach when chatbots can provide 
information instantly to students? How can teachers ask 
students to write essays about historical events when AI 
tools can write those essays for them? How do students 
learn to derive meaning from primary and secondary 
sources when AI tools have already seemingly done so?

The impact of AI on education in general, and History 
teaching in particular, is rapidly changing with the 
development of new and more advanced generative AI 
tools. Just a few months after the launch of GPT-3 (a large 
language model used as the foundation for ChatGPT), 
OpenAI launched GPT-4 – a large language model that is 
exponentially larger, with more than one trillion parameters 
that can pass nearly all standardised tests, such as the LSAT, 
SAT, AP Art History, and AP World History.2 At the same 
time, Google launched its own version of ChatGPT, named 
Bard, and several education technology tools, including 
Khan Academy and Duolingo, have integrated GPT-4 
into their programming. Software developers, computer 
scientists, education technology companies, and freelance 
programmers have all seemingly jumped on the generative 

AI train, with new tools coming out almost daily. There are 
generative AI tools for designing and writing presentation 
slides, creating images, designing videos, creating content 
for social media, writing code, creating sound effects, 
summarising journal articles and more. 

As the influence of AI continues to expand and grow, 
industry leaders have warned that its potential for writing 
and spreading misinformation, crafting propaganda, and 
causing economic displacement, makes it as significant a 
threat to humanity as pandemics and nuclear wars.3 On 
the other hand, proponents of AI cite the revolutionary and 
democratic potential of giving people greater-than-ever-
before access to knowledge.4 How can History educators 
respond? The growing presence of AI demands rethinking 
how teaching and learning happens in the History 
classroom. As such, we offer the following four action 
strategies for integrating AI chatbots, such as ChatGPT, into 
History teaching and learning.

Action strategy 1: Explore what AI chatbots can 
and cannot do in collaboration with students

What can AI chatbots do? They can write nearly anything  
you prompt them to write. They can participate in a text-
based conversation. They can summarise information, 
analyse data and propose advice. Ask ChatGPT to write 
an essay that investigates themes of fear, innocence, and 
corruption in Victorian England or write a poem as William 
Shakespeare about photosynthesis, and it is done. Ask the 
chatbot to write a podcast script about the connection 
between Prohibition and the Civil Rights Movement in the 
United States, and it is done (Figure 1). In collaboration with 
students, you might explore how AI chatbots can generate 
examples to help make their learning more concrete,5  
serve as a simulation application,6 and rewrite primary 
sources to make them easier to understand.7 Or, you might 
challenge students to find the most creative uses of AI 
chatbots to extend or amplify their learning.  
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However, while AI chatbots can write almost anything, the 
information produced by AI chatbots can be unreliable, 
harmful, and untrue. It can include facts that are wrong, 
citations that do not exist, content that is biased and 
advice that is damaging. For example, when prompted 
to identify five important books about the life and times 
of US president William Henry Harrison, the first three 
produced by ChatGPT simply did not exist; the system had 
invented them.8 Or, when asked to do basic rocket science, 
ChatGPT failed to reproduce basic ideas and principles in 
rocketry.9 When testing whether ChatGPT would generate 

misinformation using 100 false narratives, Arvanitis and 
colleagues found that ChatGPT-4 not only produced false 
and harmful narratives for all 100 topics (ranging from the 
impact of vaccines to the citizenship of the US president) 
but also ‘advanced prominent false narratives not only more 
frequently, but also more persuasively than ChatGPT-3.5’.10 

What is going on here? AI chatbots generate responses 
by harvesting data from the English-language sources 
on which they have been trained and using complex 
mathematics to determine which words best fit together 

Figure 1. 
Screenshot of 
the ChatGPT 
response to 
‘Write a podcast 
script about 
the connection 
between 
Prohibition and 
the Civil Rights 
Movement in the 
United States’ , 
June 2023.
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to create the most plausible sounding response. This is 
problematic because, for one thing, the sources used for 
training contain biases, inaccuracies, and dominant cultural 
values. Furthermore, chatbots are not designed to present 
factual information. Collins noted that ChatGPT’s model 
‘is often so sophisticated that it can seem like the chatbot 
understands what it is saying – but it does not'.11 While 
students might think that asking ChatGPT for information 
about world history is the same as asking a reference 
librarian, or even Google, it is not. Therefore, it is important 
to provide students with opportunities and encouragement 
to uncover what AI chatbots can and cannot do – this will 
help them build their understanding about if, and when, to 
use AI chatbots for history learning. This will also help them 
build their AI literacy skills. 

Action strategy 2: Design student-centered 
explorations of AI for history learning

ChatGPT and other AI chatbots are often used to generate 
information or provide answers. In fact, in the early days 
of ChatGPT, many users reported using ChatGPT instead 
of Google to look up information. However, AI chatbots 
can be the starting point for historical exploration and 
inquiry rather than simply presenting an end product (i.e., 
information). For example, in the Exploring Black History 
with ChatGPT digital choice board (see Figure 2), students are 
given several activities that encourage a critical evaluation 
of ChatGPT-generated text. In this sense, students are not 
turning to ChatGPT to provide information that they then 
memorise. Instead, they investigate which text ChatGPT 
writes, and why. This is particularly important with hidden 
histories and untold stories – information, people, and 

Figure 2. 
Exploring Black 
History with 
ChatGPT Digital 
Choice Board. 
Source: Trust  
and Maloy.
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events often left out of traditional textbooks and curriculum 
– because students might discover that AI chatbots are more 
likely to hallucinate (i.e., ‘make up’) information related to 
these topics due to the way the AI was trained on data that 
left this information out. Or they might discover that the 
AI chatbot is not capable of responding to their prompt in a 
useful manner. 

When prompted to ‘write a nonfiction story about Aisha 
Bowe’s first flight in space’ ChatGPT produces a conventional 
story with no specific information or details about Aisha 
Bowe, because Aisha Bowe’s first flight to space has not 

yet happened (it is set for 2023). Since ChatGPT was trained 
on data pulled from the Internet prior to 2021, it does not 
have the data to provide an accurate and useful response. 
When prompted to ‘write a children’s book about individuals 
who refused to give up their seats on buses, trains, and 
streetcars’, ChatGPT fabricates a story about children 
who become advocates for people to give up their seats 
on public transportation for those in need (e.g., elderly, 
pregnant, or disabled individuals) rather than presenting 
information about the Black Americans who fought for  
racial desegregation of transportation, including Claudette 
Colvin, Frederick Douglass, Elizabeth Jennings Graham,  

Figure 3. ChatGPT 
response to ‘Write 
a children’s book 
about individuals 
who refused to  
give up their seats 
on buses, trains,  
and streetcars' ,  
June 2023.
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Ida B. Wells, and Jackie Robinson (see Figure 3). Every 
activity on the digital choice board asks students to critically 
interrogate what ChatGPT produces as well as expand or 
revise its information, rather than accept AI’s presentation 
of historical materials uncritically. This student-centered 
exploration of AI for history learning empowers students 
to act like historians, who develop interpretations and 
explanations of people and events based on actual historical 
evidence.

Action strategy 3: Give AI a role in researching 
hidden histories and untold stories

Inside the word ‘history’ is the word ‘story’ and the stories 
of history offer opportunities for students to make sense of 
the present and think about the choices they are facing for 
the future. However, many history textbooks in the United 
States neglect or entirely omit experiences of women, BIPOC 
(Black, Indigenous, People of Colour), and LGBTQ individuals, 
marginalising groups of people and the seminal events of 
their lives.12 AI tools can be powerful resources in the quest 
of teachers and students to uncover and discover hidden 
histories and untold stories about people’s experiences.

Taking on the roles of hidden history researchers, students 
can go beyond what is found in curriculum frameworks 
and textbooks to uncover the stories of dramatic events. 
For example, while many teachers in our college teacher 
education classes are planning to become History teachers, 
only a few have heard of the 1921 Tulsa Race Massacre in 
which White rioters destroyed thirty-five square blocks 
of the city’s Black neighborhood, killing 300 and leaving 
10,000 homeless.13 The event has been largely omitted from 
history; it took 100 years for a US President to declare a day 
of remembrance.14 Students can use AI chatbots to help them 
uncover new information and discover people they had never 
heard about when exploring historical events. For instance, 
when ChatGPT was prompted to ‘tell me about five people 
who played a role in the Tulsa Race Massacre’, it presented 
information about five individuals that are unfamiliar to 
most students in the US (i.e., Dick Rowland, Sarah Page, J.B. 
Stradford, Mabel Little and O.W. Gurley). Thus, AI chatbots 
can serve as research partners that can quickly access hidden 
history and untold story information. Students then need 
to critically assess that information for historical accuracy 
and relevance, just as historians do with any sources they 
encounter in their research. 

In Robert Maloy’s history methods course at the University 
of Massachusetts, students add pages to and expand current 
pages for the resourcesforhistoryteachers wiki.15 This resource 
is a collection of classroom learning materials aligned to 
curriculum standards, including Advanced Placement US 
history and Advanced Placement African American Studies. 
To do this, students locate links, not only to secondary source 
summaries, but to primary sources (written and visual), 
multimedia materials (videos, podcasts), and multicultural 
sources (perspectives of people of colour and women’s 
history), as well as learning plans for how to teach about the 
event. ChatGPT and other AI chatbots can serve as a resource 
for identifying new people to write about, new resources to 

add to pages, and information not commonly included in 
traditional classroom textbooks for history learning. 

However, as mentioned previously, AI chatbots can easily 
invent details. Therefore, while AI chatbots can help students 
uncover hidden histories and untold stories, teachers and 
students must engage in fact-checking, question-asking, 
and using their historical thinking skills to decide what 
information is true and what has been hallucinated by the AI. 

Action strategy 4: Turn AI-generated text into 
historical sources to be analysed

Analysing sources is central to the work of professional 
historians and source analysis can be central to history 
learning in school classrooms. AI-generated texts are 
primary sources to be identified, catalogued, and described, 
beginning with learning how to detect AI-generated text and 
distinguish it from human written materials. AI chatbots 
often use specific styles of writing – fact-heavy, repetitious, 
and devoid of emotion – what one blogger characterised as 
‘amplified Google summaries’.16 There is a growing market 
for AI content detection tools designed to flag text written 
by AI, but AI text detection can also be a role for students 
in a History classroom, by analysing the word repetition, 
sentence length, and readability of responses from ChatGPT 
and other chatbots. Teachers could adapt primary source 
analysis tools from the US Library of Congress,17 such as 
the one that asks students to observe, reflect, and question 
each type of primary source they read or view, while also 
proposing steps for further investigation based on the 
material. Teachers and students can even design their own 
framework or heuristic for identifying and analysing AI-
generated text. By learning how to analyse AI-generated 
text as historical sources, students develop skills as critical 
thinkers and source evaluators.

Conclusion

AI chatbots are fundamentally upending how History 
education happens in schools and universities. Long-
established instructional methods based on teacher 
presentations and student memorisation of content are 
increasingly less relevant in settings where information 
is available nearly instantly from AI chatbots. In an age of 
AI, students have new roles to play, and teachers have new 
skills to teach; this requires a rethinking of how teaching 
and learning happens in History classrooms. In this paper, 
we offered four action strategies designed to transform 
history learning with AI chatbots. Through these strategies, 
teachers and students alike can learn about AI and how to act 
as historians while using it – a critical skill for present-day 
society and the future.   
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Due to the demand from schools the Tutankhamun Roadshow has 
recently developed a new concept for the Tut Roadshow called 

The History Day – this interactive experience includes:
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5. Maths in the Ancient Egyptian World & the Egyptian numbering system
6. Experience Forensic Archaeology – explore & understand the ancient past
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